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A^STBACT ■ , » ^ " . 

. / « Wkile nev programs in French continue to be v 

implemented and vhile oXder .programs continue to expand at 
considerable rates, fev individuals involved vith the iapl^ue^tation 
and development of lanj^uage programs appreciate suffioientiy th^ 
various vievs idkich exist vis*a-vis the teaching of French as a 
second language in Ontario, as veil as in other parts of the 
Dominion, belief s. vhich' nay .promote or arrest further activity. , This 
paper identifies those ^vievs and suggests that these beliefs, vhether 
they^be fact or myth, 'can be either supportive or nonsupportive of 
implesentation aiid further development* (Author) ^ . ^ ^ 

■ ■ . . ^ . ■, ■ 
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IE OE^ THE STUDY ' / \ 

/ , In several jprovinces of Cap^da, anong thau Ontario/ the , 
teaching of French as a second laiguage is ea^ianding* In spite 
of tiiis, increase, fe^ indivij^aals Involved either directly or 
^ndirectly ^th this tyge o/ prograirniing underst^bd all of the 
forces influence ppsitively its iir^dementaticm and subsequent, 

expansion or cQnjrarsely those vAiictvl^lock or liitdt both its initial 
aoceptcffice and conti^ed grov^^r^celftcepted* This article 
identifies those fpfces^^^^t att^jtpts to identify i/^hich forces 
support this type o^^^^iange and vMch tend to arrest it; it also 
shows v^ich or views are generally held' suppoofters and 

which ate la^ually held ty the non^suE^wrters of various forms of 
Ecench-lan^uage instruction* t 

A force as defined herein is a yiew .wliich a person holds 

towards the teaching of French as a second language: it nay be a 

/ * 

positive force/ a viw vAiich is supporti^^ of the teaching of 
Ecench/ or it may be a negative force, a yi&j which is not supportive- 
: Qf the teaching of Ecenc^>* An exanple d£ a positive force, or view 
is tfie following: **The learning of another language such as Ecench 

helps me to understand own language better"* . Here is an eiranple 

+ 

of a negative for<Se or view: "Learning Ptench makes childr^ unable ^ 
i to know their own native language in depth"* A supporter o| a ' ^ 
prog]rain*is any per^ri,vAxD will undertake at least one activity. 
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designed to itt^ilenient a- new and/Or develop an eadsting French- 

/ ^ 

language program? a, non-supfiorber is any persot^' vjho will undertake 
at least one activity designed bo arrest the 
ne*i/.Prenph-languaige program snd/ot .the c3evel( 




.ementation of a * ' 
t of an existing one. 



* , Needless to say^ a number of individuals are neither .suf^rters nor 
non-st5>porters; they will not undertake act;ivities for or against"" 
the program, « . . * * 

While a nuDober'of theories or models, <e,g, Lewin*3 Borce^ 

V Field Theory, yj&re used to guide tiie initial investigation upcjn 

\ ' ' ' ' ^ ' 

iiAiich this nore rec^t,stu<^ is based as well as to assist* thte 



eaqplanation of data gathered iJ^-thie first 
mode of inquiry enployed in this latter^, 
field msthodblogy* The authors, familiar 
instruction, stuc^ the topic from dose 
setting(s) from as many.t^eifspecttves as 
information sojop^s 




te ptijnary \ 
Jdhat^of- ' 



language 
real^life 
nuirilier of 

s were consulted but by far,;. the greaitest , ^ 




\ 



prpportior^ of. the data was' gaimered through obseifvations tnade at 

meetings apA during discussions, over one hundred in nunibery - 

involvirjg more than a dozen school systems in at least fc 
^ distinctly different geographical regions of the provinfce/, thfe 

actorS'in these many encounters included trustfees, senior personnel 
- of school systfens. including pjrincipals and coordinatots bf' various 

prog?:ams, as well as parents and teachers in favoojr of aM opp6s^©4' 
' to French language instruction, especially French langj^age inimersiori 

progiraib, Newsp^)er accounts, more than two hundred in^ number from 
, ov^ two dozen newspapers, and the minutes of ,at least -twenty jschOQl 

'^bo^d meetings 



in apprcocimately a dozen school systefns constituted 7^ 



a second key data source. ^ A third source of ' inf ormatiDn was 

brief int^actions, sanvetiioes called informl interviews, with 

representatives of all of tih^^aforenentioijiea groups. Finally/ 

Vihile scholarly* writings \^«re not used extensively in this 
« 

project/ nonetheless/ -a certain nuitiber were consulted. 

It is iirportant to etiphasize that there are recurring 
validity ,check^it> this study. Major ideas and observations 
were verified ty checking documents and/or through focused ' ^ 
interviews. When verification >as unattainable^ the idea vras 
droK>ed or ^e authors note that it is not verifiable at the 
present time. / 

PARMferERS OF THE TEACHINS .QF FRENCH AS A 
SEGCtO LANGUAGE IN ONTARIO 

In a recent- study "of vie^ related to Ecs^ch language 
programs and the support viiich various constituencies might give 
such programs/ Duhsinel (1973) recorded the rather rapid growth 
French programs in Ontario elementary schools. According 
to Qntarip Ministry of Education statistics, a can©arisaa of 
this situation at; the elenisntary panel as it existed then with 
that in existence today wxdd indicate an additipnal significant 
increase in prosgrams of Eteneh as a second language* 

Currently/ there ar^ basically three t^peS of Itench 
language 'programs being offered in the schools; these are core, 
extension, and iinnersicn. 



A core, pscogram ijs^ forty minute period of French or less, ; 
nost often given daily* . An extended prograrft may ijicli0e the ^x>ve , 
but^it would also haysd at least one" pth^r subjecti such as social 
studies br" sooie other, tauc^t in the EcencJ^^laiaguage* An iirmersion 
program is one ;i^ere Ecench is \ised as the language of instruction 
for at least ^me half the school day;" it nay also involve additional' 
time jip to a vfticde sdhool day. ^ i 

With ^respect to increases in rtench-language ^instructioii, 
it should be noted that in 1973^ alirost 600,000 pupils received' 
Ecenchrrlanguage instructiDn, vAiereas today, slightly oveaf 632,000 
students receive instruction in the French, language - an increase^ 
of about 6^1/2 pet cent- In 1973, slightly over 5,000 students 
were enrolled Eraich language iirmersion programs at the 
elem^tary l^vel; in 1977, nore than 12,000.tnipils are emjolled 
in tMs sain^ type of program an increase of over 135 per pent. 
It is interesting to note as .well that these increases in the 
teachings of [Ft^^ as a second language vrere achieved in spite 
of an aE^3QXHCiirB*e^ 6-1/2 per cent declii;^ in t£?tal eleniaitary 
school enrtilment during this same f6ur. year span. While similar^ 
statistics/ are as yet unavailable concerning increases in tte^ 
teaching of extended Ecench-lahguage program^, it is nonetheless 
appar^t that gtowth here hks ,also been rapid,, rougjily half the 
rate of growth experienced in iirmgrsion programs-*^^ 



TE^E PROBLEM ' ' ; \ . 

Yetf in spite of this significant iiicrease in French 
language instcuctiOTf the authors* obseryatioiis, readings, and 
discussions suggest that many individuais at all levels otjthe- 



eajcaHoial hierarohy fail^ appreciate or to understai^ 
m r^y^j^ and non-suf^rt f act^ „ay ■ 

influence' the iitpleinentation and subsequent e:j|^nsion of French 
iirtnersion .programs* Further, a rapid p^tusal of V random 
selection of newspaper articles published in the Ottava area 
during the current year lends additional support to this al- 
legationv in spite of, as will ^le denonstrated Shortly, the 
critical irrportance of identifiable si^^port and non-^qpport 
* factors M they affect .second-language instruction, - 

iAwin (19^) indicates that in order to be able to - 
understai^ and prSc^ict hj^haviour as accurately as possible,. 
>*he state of the person ^pd of the^'SSJiroment iiust be taken 
into account, Wh^t are tiie forces- operating witiiin a certain 
envixonro^t / the beliefs that individuals hold vis-a-vis a 
particular phenoinenon such as E^tTehch-language^prp^ams; ^e' 
beliefs that various gi^ps hold concerning the same issued 
A nunber of authorit^s, aitor^ themWolinan (19$0) / Crookston ^ 
and Blaesser (1969)., elaborate this idea: ^ they' show that an 
ur\aferstandincf of the belief system of 'yarious actors can assist 
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in developing or arresting an idea. In this particular study 
.the point beii^ made is siitple: the inplementatlon^and/or * 

__deveijqpmQit of ary French-ianguage program mil unleash a 

+ 

number of forces ^*iicdi support or iiihihtt this move* An 
awareness of the e^cistence of these various beliefs cr forces 
is an asset to anyone vjho is involved or may becsome involved 
with sucii pocograms* 
^ Since the views vAiiidi people hold vis-a-vis French^ 

language pro-ams nay provide^t^least sooe indication of "how 
imjch support or non-supporj:' these programs might receive were 
they be either inplorented or expanded in a particular 
jurisdiction, it vjould seem beneficial for those involved with 
^ these, programs to be able to recognize the beliefs iidiicrh 
individuals hold regarding them. ^ 

Hie following is a rgsum§ presented iri six sections, oi 

» * * ■■ 

the forces discovered by Duhanel in" his itti^st recent study of 
-this issue, particularly- as they affect early itntersion po^pgrams 
for exartple, at the kindergarten level or in the primary grades. 
Uiis endeavour is in effect, an updatgj^g ^ v^ idation and an 

extension o^ ^ previous investigation conppleted in 0.973. 

( 

It shoold^be nebbed that Sven though^naiy statements 
which will l^e made refer particularly to primary French-language 
education^marTy of .them are equally ^jpXicable to other models of 
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EVench-^language instruction, for exan^le, core and extended' 
paxjgran©. As such, the authors have not always identified the 
specific program(si to \Aiich a particular view might ref^. , . 

Prior to proceedina with the idi^tif ication of tfie views 

+ 

or forces suEporting or inhibiting the iiiplatentaEtian and/or 
development of French-language prograne in differ^t milieus, 
it is crucially iirportant bo stress that the writers have made 
no atteirpt to differentiate i^Aiich of the various statansnts 
nade ty the participants may represait ni^'ths ffxm those which 

repres^t accurate factual data. This issue instead Jdll be 

, « * ^ 

the subject of a future papea?* 



VIEWS HELD VIS-A"VIS^ THE TEftCHING OF ERENCH ^ 

1. Efficiency of R:eM:h^Language Ptogranig 
I Other Ulan QDre, Especially Xnmersian 

* * t 

+ 

Duhamel (1973) reports* a rattier widespread dissatisfactioi 

with traditional methods of second language instruction and the 
* ■ * ■ 

related view that iunersion program?, particularly for primary 

division pupils , are considered b^^nany as a much iribre viable 

approach to bilinguali^ than ar^ oth^ instructional models. 

This^position is often repeated in 1978, Baur factors are^ 

identified as irelating to this efficiency view* First, both 

practical experience and research data argue that new speech 

mechanisms can be ^quired more easily at an *early age^ ^ Parents 

« 

vjhb accept thi^ view tend Hi general to be sufportive of impnersion 
programs, particularlyj those gi^ to children early age. 
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Seoofidf indivitSaals \Aio attriixite greater success In 
achieviBg bilingualism, i,e,, lasting linguistic defveloEJnent, 

the incnersijon irodel as opposed to nore traditional apfiaroaches 
of .feeoond language teaching are also generally supportive of 

iflniersioir programs, ' . \ - 

V' ■ ■ ■ , 

Th^df individuals ^^ho believe that longer exposure tb 

the rarg^t language is beneficial to the achievenent of fluency 

in that^ language are liJcely 'as well to be supportive of iirttersion 

progran^ especially fJirograms introduced at an early age, ^ 

Pp^irtht in a society vAiere childr^ are increasingly - 

exposed /to . a**ide range of educational expariaices and programs • 



jDefdre/ attaining" formal school age finery individuals eslpress the 
^ belief that regular kindergarten prpgrams offer- little cjiallenge 
to tpeic childr^; horice, they view immersiofi pro-ams with iiistruc- 

in a" langyiage other tJian the child's nother tongue ■ as a nore 
desirable,' U^., stijiulating and chall^iglngf learning environment. 



,.2, Characteristics of Progran© 

It is generally accepted that iimovations of all types are 
ftequ^tly regarded witii caution and^^e±tation ty numeinaus 
individuals sijT5>ly because, of the fct^racteSri^tics peculiar to any 
^ivm change, The stuc^ ujidertaken'identified several such 
attriJ^ut^ that were fcuhd to influQ:ice support pr nt^-suppoirt of 
French-language programs and particularl:2^Etendi iitujersiCMi programs 
tiiroughout the province, ' , ^ 

10 ■ ^. ' 
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A key COTcem in maiiy instances is "the ei^^ense of Fr^dhr 
language programs in g^ieraX*, While this question is somevAiat ^ - . 
problematic in t©nns of definition^ i*e^r cost to vihom, and 
Teiative to what, the evidence suggests that^visere innersion 
progranis are believed to cost itore ttian other second language ' 
programs, there is a strong likelihood of additional pE^osition 
to the innersion itodel of instruction* In fact, Ecench ,iitinersion; 
progranfi have on occasion beai accepted only*with the stipulation 
that funds allotted to them are, guaranteed not to exceed those 
allotted to regular or traditional second language programs* \ [ 

A itore specific aspect of this larger issue- of oost'focuses 
on the learning and teaching materials required to equip an 
"octended"* Ecencdi-language program and an inpm^s^.cMi classroom, 
these, being on the vAiole somewhat itore expefisive than those required 
tor <^her subject areas siirply because there is a smaller market 
for French-'language materials require^-in liiese programs than, 
exists. for English-language materials neetJed in regular classrooms** 
C^jpos^^iffcioii to the extended and iimiersion instructional, model has 
'Sometimes stemned.from this situation* Closely allied to this 



concern with oo^ts qf learning and/teaching materials for ?uch 
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programs, is.tiie question of availability, as well* Vlumetous persons 
^pressed apprehension that necessary Ec^nch^-language textbooks 
and the like do not exist in sufficient quantity to aisure adequate 
distribution; as such, these same individuals tended to pf^se the 
iitplementatioirof exten<3ed-ai¥a/ar iitroersion programs* , 
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People voicing opposition to^ejctended and iirenersiOfi 

pc<igrams in' general also infiicated a host of other cxm^ems 

Miich led thon to question the esqpansion.of^ these educational ' 

models* One", there ^ sojSfe fear that, due to possible higher 

e55)enditares necessitated ty the unique nature 9f extended 

or iinnersicn. programs as well as other types of French laii^liage 

progranbf' regular English language prosj^ams Vithin the sdiool 

curriculum might be iiegatively afffectedA i*e* , restricted or possibly 

even eliminate* Two, there* was fear that Fresfch^language extended 

or^^iitmersion programs might receive certain benefits , for example, 

restricted pupil-teachefr ratio, not equally available to those 

involved in the regular school program* Three, a suggestisoa^ that 

there is a scarcity of adequately trained personnel to staff 

Pr^nch^language programs was acoonf>anied ty a certain skeptici^ 

amc^g both educators and parents ^that the quality ot teaching, in 

these programs is perhaps inferioj; iihen ocii?iared, with tiiat of the ^ ' 

regular pro-am* Fbur, varlafe grdEips expressetj the view that not 

all children* were optimally Suited to the type of learning 

* ■ * , 

ex^ioice offered second language prpgrams/ especially tiie 
iimersion model* ^^ecif ically, there w^ concern that the" non^-gif ted 
child or tiiose with special leaminef-disabilitie/lnight do less well 
in ftench-language programs as they might otherwise in the regular 
one; often, these same individuals felt that^the litnersion instructional 
model wbbld really bgiefit only children of superiot ip|;ellectual * 
ability* . ^ - . ' ' ^ 

Still anotiier source of resistance, irostjDften to litnerp^iOT \ 
programs, stems from tiie belief of sore parents that unless tb^ 
thanselves are fluent in tiie target lanmiage, tiiey wiil\be incapable, 
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of assisting their child ishoold he or she endbunter difficulties 
or learning prohlems witiiin the ,inirersian environment* Some' 
parental opposition to eictended or lititersion programs also stenmed 
from-the bussij^of children enrollM in such programs/ and the 
oonooioitartt social disrt^ptiveness that might ocxur * viien established 
peer gro^ are broiken up so^ that, a child may att^id a^porogram in 
a school distant from his own nei^ibourhOQc^and separated from , 
his friends \iho remain in the regular school streani* Some parents ^ / 
objected as well to the e^^jerlmental nature ^of. extended programs or 
pf initial immersion ptograns. the general lad^ of sound/ 
factual information atout: tl^ese •approaches to education* and, their 
possiMe effects on the children exposed to theth, Ogptinuity 
also energed a!^ a critical issue among 'patents tryii^^^ establish 
tlje merits of iimiersion programs; at tfie time of the investigation/ 
there was little or no ^idence that boards had up to that point given 
pir^ts any kind of assurance regartiing tiig OQntihuation of an 
iirifter^ion program within the system ooc^ begun* Furthentcre/' among * 
par^it^^ticipatin^^^ and hence the ttansfer*of tiieir childr^ 
during* tiieir elementary school ca^feers' fran one school system viihere 
immersion programs were offered t^ another or others viihere a similar 
program might be unavailable to them/ there was a noticeable 
hesitation to enrol their -children in French imnersion programs/ 
due'to possible n^atiVe effects t^n the childr^/ not necessarily 
df the ibttended or iinnersim ^ogram per se, But mare pajcticularly 
of the disruptivfe nature of such a drastic ch^ge/ especially 

fJ^om imiiarsijori to regular clasanDom enviroranentB.^ While " 

V ■ ■■ ' ' v' ' * 

parents expcessed less anxiety regardincf this issue vis-a-vis 
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extendea Biench-language programs, similar cothexns iitere 
^nonetheless voiced by sosn^ individuals. * ' 

> ^ ' Finally, certain iiiiividuals maintained that a haJ,f-Taay - ^ 
of eomnpl^te ijtinersion at the KSndergartea level, or a full day at 
the grade X level, was in fact too nwcft exposure to a new language 
for young ct|^i,iaren. Ooncefns about stress and fjhistrations i/^hich 
children might experience uhSer 'these conditions suggest that the 
time factor may indeed be a o^itical elenient, influencing .the support 
or non-support of the iitwersion -educational model. 

^ % \ ^ 
37 Job Security ■ ■ - 

" * ' * ■■ ■ 

Oomnente of respondents vHth regard tb iJifireases-SiuRr^ich^ 
language instnccticn ijodicated that a highly significant of 
ccaocBrn ^nong many educators, senior staff, tjrustees, and anon^ ^ 
scane pareiits as well, igas that of jcd^ ^^curity« Numerous inS^idiials, 
fearing the future possibility of Englishrspeaking educators laeing 
required to upgrade-their linguistic ccupeterfce in the target 
langu^ej in this instance, Fcench, voiced opposition ttf both , 
existing^ extended and iirmersion programs and more emphatically ^ 

to the e^^iansicn of these programs. There was concem^ as well 

r ^ ' 

about staff transfers vAiich might be necessitated by expanding 

/ * ^ ^ ^ ^ ^' • - : 

, RrecKii'-language extended and immfersicn programs jevdiile* this was 
irost frequently a ootntient feom teachers themselves, piere were 
also parents who shared .this concern because .they feared the 
possibility of losing valuable teachers in regular programs to the , * 



detr^toent of .their^<^iild's educational develcipirient. A small • . 
number of persons also op^ed es^ended and^ iirrneQslon programs ; . 
ori the grounds that being unqualified as teachers fi>r su*^, th^ ■ 
might be forced to fill other teacher roles than l^se for \Aiich 
l^eybad in fact heen trained. Other facets of the* job "security 
question in relation to exb^r)Aed and immersion programs cerftred 

on foreseeable job losses in an era of econoiaic restraints and 

■ * * 

surplxis teachers f /limited promotional opportunities, for the non^ - 
Ecench-speaking educator, and the displacement and/or unearplofyment ' 
of Canadian teachers ai^enining from the hiring of quajLified personnel . 
to staff extended or iirrnersion classrxxans frdiiL out-of-province and 
possibly even outrof -country. Generally speaking, the study 

indicated that^^^tjere the e}qpansiDn of Ec^idi-lan^^age programs 

' ' * - ■ ■■ 

eyoked any concerns \Aiatsoever with 'regard to tenure and job 

security, such ©tpansion was far the most patt strongly opposed, 
« ^ ' , , 

primarily ty educator^ theneelves tut to a lesser degree liy other 
constituencies as-well, i,e, ;:par^^ and trustees, 

, ■ ^ 

4. OutaJmes of Ecenc^language Programs " , 

The study revealed a general trfend across both oonsliituencies 
and geographical areas sik^ that,\^here Ecench-language prctgrams were 
believed to have desirable outoomss, there was a high degree of 
si^^ort for them, Among the benefits viewed ^ accrue Jran second** 
language learning, especially with regard to ejctended and early 
iimersion programs, the following^ were the most frequently cited: * 

-■ 15. 



1) ©jposiare to se6:)nd"language instaniction , 

'facilitates further language acquisition in ^ 
later life; ; ^ . ^ . 

ii) early exposure to seoond-langUage lustructioii , 

" . > . I- ' i * 

erihances botJi native language .defvelopnjent and .-^ 

' J ' . ^ . ^* ^ 

intellectual growth; * ■ ^ " . 

ill) knowledge' second language is & reqaisite 

for the trh.y "ediKated" i;«aividual; ' A ' 

, iv) hilljfigfual.^and/cM: moltil^jgbal iadiyiauals are ^ 

ipore highly W^^^'^ot^J^ job market an^l thtcs - . 

■ have griea^ ojiJEXDrtunity to. participate In . ^ 

itisanlngiiil /find r^rarding work careers; - * \ 

V) Igiowledge &f a second-language is usefui for 

travel /jjn an increasingly nobble society v^bicti ; • 

* stresses both, oommunical^ion and travel as leisure 

activities. ^ - ^ t 

- ■ ^ / • • . ■ . ■ 

5. F^iBTh-language Programs and Iheir Influence 
on^Fr^Wh**English,Relatic^ ^ 

■ *i . " ' , ■ ' I 

Sup^iprtfOf French-?language pfcogfams frequently ^jpeared 

■ to rest^upon the degree of legitimacy vftiich respondents attributed 

to the "French-£a£?t'';.wi6iin Canadian society. Those individuals 

m 

vjho vieted Frejxrh as "rightfully" one of the founding languages ' 
of our nation were^ in gener^al, suppcartive of Et^nch-language 
) progrartis. Ih^e p^sons readily accepted the bilingual and bicultural 

16 ^ 



nataare of Canada* as set fQrth in the British .North America Act; 
tftey eagerly recognized Ecerxii as one of Cajtiada's ^two official 
languages; they eniiphatlc^ly stressed the jjiportance and relevance 
of billngualism as Canadian goals; as a groqp, tiiey viewed, second- ' 
' language learning as a positive step in pronoting understanding 
^between the Erencdi and Eiiglish-speaking faiCtiois of Canadian 
society and cited concern for Canadi^ irnity as a key reason 
fdr ^eir support of such an undertakiftg. 

In contrast, opposition to Ec^iphrlaji.guage programs was^ 
dlearly evident aitong individuals vjho viewSi^knowledge of the, 
Ecendi language hs not xmifbnrily necessary ixy all parts of Canada, 
vjho felt that many .Canadians have neither ther aptitude nor the 
desire to learn Ecencrh, and vjho viewed^ the. move toward bilinguali^ 

f i - ■ s , ' 

as Xe^ ttian volxmtary in many instances. Finally, there was . 
conc^fn among those opposed to' Ecencih-language p^ograras that 
"oonc^siois" of this sort to Ecench-Canadians wDuld only encourage 
other ethnic groups to make similar deniandi upon, governments and 
educatipnai systems, thereby increasing costs and further fragnenting 
existing educational structures tJ^roughout the country, ^ 



6*, "Old Pears" Triggered Ecench- ' 
^ * Language Instruction 

In a great number of iiistances, the issue of , language is 
inextricably linked to both politics and religionj? the three overlap 
to a large extent and questions or diffix::ulties iri ar^ one dojjain 
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frequently iiivlte and provoke reaction in the other two* Qoifnents 
and discussions about Ecenchr-language instruction vrere oft^ (narked 
bjj subtle though xanndstakable political and reUgious overtones-.^ 
Thtee areas of concern emerged An this regard* - ;/ 

' first, th^ Tflas the suggestion by soine that the t^achiiig' 
of French in schools was primarily a concession tt^ Ecance and 



i4 



BVench jitperlalism; such a telief was,;generallx aoccsnpanied ty a 
noticeable hostility towaftd Ecance and the French language as njell 
a f^^Ece conmitment to be free/of Prens^ influence in Cariada* 



Second/ some i^dividuals^regard^ 
as evidence of growing Quebec niSitior 



the teaching of Ecench 
vi}iid:i:,to their view. 



alreai^ influences disproportlx^tely federal government policies* 
in Canada, afta v^hich^^^^ould in tpae.^svaie the FrericAi language to 
a status more prestigipus than English "or even f in ^t, contribute 
to the disintegration of opnfeaea;ation such as it exists at , 



v 



present* ' -l ^ 

Fina&y, sonie indlvidu^s expressed concern^ that the teaching, 

+ 

to extend the influence and 



Of Ecench was but a subtle inecr 



power of the poman Catholic <^urch in this country* ' -As one : * 

's a , sneaky way, of getting irore C^tho2,ios^* 




To sumnarize and qi|kli^, it appears* evident that often , 

' I . I' ; ' ■ - \ 

persons vto fear or mistrust ttfe notives of Ecance/ of Quebec^ 

and/or of Fcmn c^tholici^ for .vAiatever ^reasons are in general 

most reluctant to support" the teaching of Ecench on any neaningful 

' . . * ".**'' ', • 

scale, and in 'same cases ^ on any scale vAiatsoever. Th6se individuals 
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^eem to prefer the "melting pot" concept to the iiDsaic and often 
view the introduction and devejopnent of second language progranp 
such as Ecench ai^ a source of weakness ai^^ disunity within the ^ 
country. 

By way of contrast, there were a number of people whose 
hesitancy to support Ecench language instruction appeared be 

y * 1 

rooted only in their genuine concern far the continued existence 
and lir?3covement of the English language and culture quite apart 
from questions of a religious or* political natmre. These individuals 
seened s(5inefvAiat skeptipal that the Ecench and English languages and 
cultures' 005^X4^^6^ and indeed flourish l^ether; to some/ 

^bis situation represents a delicate balance nearly impossible 
to achieve and to maintain witliin this .vast and varied cooitry. 

Concerns of the sort delineated herein/ were not ^ ^ 

necessarily ccimDn to large groups' of individuals in any given 
setting^ ^ Norletheless, ;iAiere such issues emergied, there appeared 
to be considerable opposition to the teaching of Ec^h in general 
andf more particularly, to the introduction of new and the expansijon 

^ of already existing Ecench-language programs. . . ' ' 
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Oonclusiai x/ / ^J- 

As the alcove discussion suggests, the factory vfoicih may 
, inflberce the degree of suf^rt or nonrsupport for Ecencii language 
prograins are both varied and oottplex and the degree Qf / support 
for^or opposition to^this kiiid of educational djmovat 
instances a function of the iritaisity of various oons^ 
convictions vd^th regar<J to program goals, costs,^ suit 
odtcpmss and the l±ke« Also, it was evident in the 
views held by many individuals, both those vto'^s uEpd r b j and those 
*iJiD O!ppose such programs', vji^ frequently leased not/on factual 
data afcout the instructional hck^ but rathe?^ factors such as 
hearsay, hunches/. suspicions eaiotiot)^^ , \ 

While this latter- issue poses a very^ critical problem to 
ediKators in terms of planning, in^leroenting and fexpandlrigf ftench* 
langi^ge prograins in schools/ the data about sipoSrt and, non-support 
factors g^thea^ in this investigation will undoubtedly be of 
benefit to these sane persons in terms of anticipating difficulties 
and_developiBg strategies to deal with tifem. This data m^ even 
suggest that under certain circumstances, the inplemaitatiai and/or 
developnent 'of certain French-language ptograms is premature/ and 
I'shouid, ift fact, be delved until a itore receptive climate can Be^ * 
developed,assuming that such a development is both feasible 'and 
desirable. . * 
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